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Introduction  

 

The Slovenian Quality Assurance Ag ency for Higher Education ( hereinafter : SQAA) has 

prepared its second  analysis of quality in the Slovenian higher education and higher 

vocational education area. This document provides  detailed  insight in  the quality of  higher 

education and higher vocation al  education in the period from 201 4 to 2017. It draws from 

the findings of external evaluations  in the procedures of re -accreditation of higher education 

insti tutions and study programmes,  from  external evaluation s of higher  vocational colleges, 

as well a s from self -evaluation reports of higher education institutions  and higher  vocational  

colleges .  
 

In the first chapter , the current situation in the area of state -approved study programmes, 

public and private higher education institutions and higher  vocati onal colleges is 

summarised , and an  overview of the accreditations granted (higher education) and opinions 

issued (higher vocational  education) by the SQAA is given . 

 

The following chapters provide a detailed analysis of evaluation reports on public and pr ivate 

higher education institutions  which have been  re -accredited form 2014 to 2017. This group 

of inst it utions does not include any  universities,  since the  latter had  all been re -accredited  

previously  and  had thus  been  covered by  the previous system -wide analysis from 2010 to 

2013.  Second is a large group of first, second and third cycle study programmes of public 

and private higher education institutions . For the purpose of  this document, only a general 

summative analysis is provided for the e ntire group of study programmes  based on  a group 

of selected survey questions so that the quality indicators best correspond with those 

covering the external evaluation of higher education institutions . H oweve r, the database 

allows for subsequent specific and comparat ive analyses individually or according to specific  

data groups, i.e. field/discipline, level, status, ownership,  area  of assessment , quality 

indicator , evaluatory practice s, composition  of expert groups and  date of external 

evaluation . Third  is the analysi s of evaluation reports on public and private higher vocational 

colleges evaluated in the same period from  2014 to 2017. The external evaluations  are  then  

followed  by the  chapters on the  analysis of self -evaluation reports of higher education 

institutions and higher  vocational colleges. These two chapters cover both the content as 

well as the evaluatory extent  or depth  of the analysed reports .  

 

Research  methodology wa s based  on surveys with closed questions which were used  for 

guided interpretation of exper t and self -evaluation reports, in order to  transform the 

researched content, findings and evaluations into a structured database for  general  

qualitative, quantitative and comparative analysis. Since each chapter builds  on  a specific or 

modified research me thodology  and observed group  of texts , detailed research parameters 

will be given  in each chapter  respectively.  Where reasonable, t his document also  relates to 

the findings from the previous analysis and reports by the SQAA . The content of individual 

chapt ers is mainly structured according to the Criteria for the Accreditation and External 

Evaluation of Higher Education Institutions and Study Programmes (hereinafter: the 

Accreditation Criteria) and the Criteria for the External Evaluation of Higher Vocation al 

Colleges (hereinafter: the Evaluation Criteria)  valid during 2014 and 2017 , thus following 

these areas of assessment : (1) integration with the environment, (2) functioning of the 

institution, (2) human resources, (3) students, (4) material conditions a nd (5) quality 

assurance.  In case of  higher education institutions and their  study programmes , the  
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additional area of  assessment covers  (6)  organisation and provision of study . The discourse 

used  in this document  follows that of the stated  regulations  and of the SQAA .1 

 

The key purpose of this research was to establish the qualitative sta te of affairs  in the 

Slovenian higher education and higher vocational education a rea in th e p eriod from 2014 to 

2017 ï i.e. what is good, what could be better and what is n ot good, and perhaps less so:  is 

there something  in quantitative terms , how much of it is there and whether it is being 

reproduced through distinct practices. One aspect of the research question is covered with 

the analysis of external evaluations,  and  ano ther with the analysis of self -evaluation at 

higher education institutions and higher vocational colleges.  

 

This document  concludes  with a brief  summary and an outlook on the future of quality 

assurance and enhancement  in Slovenia . 

 

 

                                           

1 SQAA criteria are in accordance with Standards and Guidelines for Quality Assurance in the European  Higher 

Education Area.   
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Slovenian higher educ ation and higher vocational education from 2014 to 201 7   

 

At the end of 201 7, 7 universities and 48 higher education institutions were entered in the 

eVĠ records of students and graduates at the Ministry of Education, Science and Sports  

(register of accred ited study programmes and higher education institutions) .2 While 

according to the previous system -wide analysis (2010 ï2013) the number of universities has 

risen by two, the number of private higher education institutions has dropped on account  of 

7 such in stitutions having  merged into new private universities. 3 

 

In the academic year 201 6/201 7, 79,547  students were enrolled in universities and private 

higher education institutions, which is approximately 1 ,000 less than a year before,  more 

than 5,000 less th an in  2012/2013 , and more than 3 6,000 less than in 20 06/07 .4 

 

At the end of 2017, 994 study programmes in total were state -approved, which is 75 more 

than at the en d of 2013 and 331 more than prior to t he introduction of the Bologna r eform.  

 

Currently, the re are 2 8 public and 17  private higher vocational colleges in Slovenia, in which  

approximately 11,000  students studied  in the academic year 2016/2017 . This is 

approximately 2,500 students less than in 2012/13. The total number of higher voca tional 

colleges  has dropped by 3 ï all these  colleges that terminated  new enrolment  are  private.   

 

Review of initial accreditations of  non -university  higher education institutions  (all private)  

according to ISCED in the period from 2014 to 2017:  

 

ISCED  Total  

34 ï Busine ss and administration  1 

72 ï Health  1 

 

Nova univerza  consolidated its status through a merger of European Faculty of Law, the 

Faculty of Slovenian and International Studies, and  the Graduate School of Government and 

European Studies in 2017. Its ISCED fi elds  are:  

 

ISCED  

22 ï Humanities  

31 ï Social and behavioural science  

34 ï Business and administration  

38 ï Law  

 

The University  of Novo mesto  was accredited based on a merger of the Faculty of Business 

and Management Sciences Novo mesto , Faculty of Tec hnologies and Systems , Faculty of 

Business, Management and Informatics Novo mesto , and Faculty of Health Sciences Novo 

mesto  in 2017. Its ISCED fields  are:  

 

                                           

2 All information in this chapter has been taken from publically available sources at the end of 2017.  

3 For comparisons with system -wide analysis from 2010 to 2013, se p. 6 through 8 of that document here .  
4 See the data of the Statistical Office of the Republic of Slovenia. Further reading is available here . 

http://www.stat.si/StatWeb/en/News/Index/6665
http://www.stat.si/StatWeb/en/News/Index/5929
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ISCED  

34 ï Business and administration  

52 ï Engineering and engineering trades  

72 ï Health  

 

In the said period, there were 74  study programmes newly accredited in total, among them 

14  professional higher e ducation study programmes  (first cycle)  and 4  university study 

programmes  (first cycle) . Almost a half (35)  of  newly -accredited study programmes are  

mas ters' study programmes, while 10  are  doctoral. The remaining 11  granted initial 

accreditations were in the field  of supplementary education.  Compared to the period from 

2010 to 2013 which was still under the influence of transiting to Bologna regime , the total 

number of newly accredited study programmes dropped significantly, from 248 to 74  

(335 % ) .5 The dro ps were most significant in case of first cycle university study programmes 

(475 % ) and m aster's study programmes (440 % ) , and less so in case of sup plementary 

study programmes (236 % ), doctoral study programmes (230 % ) and first cycle professional 

higher education study programmes (186 % ).  
 

Comparative  review of total initial accreditations of study programmes according to Klasius -

SRV:  

Klasius  

SRV  Descr iption  Total 2010 ï2013  

  

Total 2014 ï2017  

16203  

Professional higher education 

(first Bologna cycle)  26  

 

14  

16204  

Academic higher education 

(first Bologna cycle)  19  

 

4 

17003  

Master's education (second 

Bologna cycle)  154  

 

35  

18202  

Education leading to doc torate  

of science (third Bologna cycle)  23  

 

10  

36100, 

36200 &  

37000  

Sublevels 6/1, 6/2 and 7:  

Activities/Achievements, 

supplementary education  26  

 

 

11  

  Total  248  74  
 

The majority of the newly accredited study programmes are  from the field of  business a nd 

administration (26 % ). The number of these study programmes is even greater than in  the 

2010 ï2013 period which in retrospect is characterised by  a vastly  greater number of  newly 

accredited  study programmes.  Similar ly , there is the surge in study programm es from the 

field of health  which represent 16 %  of all new study programmes in  the 2014 ï2017 period . 

Despite the average 335 %  decrease in the number of newly accredited study programmes, 

the number of study programmes from the fi eld of health has increased  by 50 %  when 

compared to  the 2010 ï2013 period . A substantial share of newly accredited  study 

programmes in 2014 ï2017 is from  the field of teacher training and education (11 % ), 

humanities , as well as  engineering and engineering trades (8 %  each). Compared to  the 

2010 ï2013 period, t he number of study programmes has  decreased  notably  in the fields of 

teacher training and education ( ninefold ), humanities  and social and behaviour  science (both 

sevenfold ) , and personal services ( six  fold).  

                                           

5 All percentages in this document are rounded to  integers.  
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Revi ew of initial accre ditations of stud y programmes according to ISCED:  

ISCED  Total 2010 ï2013  

  

Total 2014 ï2017  

14 ï Teacher training and education 

science  73  

 

8 

21 ï Arts  13  4 

22 ï Humanities  44  6 

31 ï Social and behaviour science  26  4 

32 ï Journalism and information  3 2 

34 ï Business and administration  15  19  

38 ï Law  5 2 

42 ï Life science  2 0 

44 ï Physical science  2 0 

46 ï Mathematics and statistics  3 0 

48 ï Computing  1 2 

52 ï Engineering and engineering 

trades  23  
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54 ï Manufacturing and processing  2 0 

58 ï Architecture and building  4 4 

62 ï Agriculture, forestry and fishery  1 0 

64 ï Veterinary  5 0 

72 ï Health  8 12  

76 ï Social services  0 1 

81 ï Personal services  11  2 

84 ï Transport services  2 0 

85 ï Environmental protection  4 1 

86 ï Security services  1 1 

Total  248  74  

 

From 2014 to 2017, the number of external evaluations of higher vocational colleges, as 

well as institutional and programme re -accreditations  was more than 3 times greater than in 

the period covered by the previous system -wide analysis . 492 study programmes and 2 6 

higher education institutions in total were re -accredited , while  31  higher vocational colleges 

underwent  external evaluation.  

 
Comparative  review of re -accreditation and external evaluation procedures :   

Procedure  Total 2010 ï2 013  

  

Total 2014 ï2017  

Re-accreditation of a higher education 

institution  16  

 

26 

Re-accreditation of a study programme  13 9 492  

External evaluation of a higher 

vocational college   22  

 

31  

Total  177  551  
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Since the analyses in subsequent chapters cover the  specifics of higher education 

institutions, their study programmes and higher vocational colleges in re -accreditation and 

external evaluation procedures during 2014 and 2017, further information will be presented 

below, while details on the decisions (pos itive or negative) by the SQAA Council in these 

matters can be found in SQAA self -evaluation reports .  

 
 

http://www.nakvis.si/en-GB/Content/Details/75
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Methodological  framework for the analysis of external evaluations  

 
The analysis of exter nal evaluations draws from  publicly available  expert opinions and 

findings in the final reports of expert groups that were appointed by the SQAA Council in re -

accreditation and evaluation procedures. This direct expert opinion  which  is based on the 

studied  documentation for assessment, the experience at site visi t s and applicants' 

responses was  selected instead of explications in the final SQAA Council decisions.   

The reports were selected based on the time of the SQAA Council decision, i.e. all decisions 

were adopted  during 2014 and 2017;  however, some decisions in 2014 were adopted bas ed 

on evaluation reports from 2013 which were excluded from the previous system -wide 

analysis. Although all available and accessible reports in this time frame were selected and 

analysed, a few reports were unavailable and thus not included in this research. For 

example, out of 492 study programmes reaccredited during 2014 and 2017, 48 5 or 99 %  

were included in this research.  

All collected  expert reports on higher education ins titutions, their study programmes and 

higher vocational colleges were selected for qualitative and quantitative analysis with the aid 

of closed question surveys specifically tailored to the type of external evaluation.  Due to 

differing sample sizes, t he qu estions were structured to a variable degree . They were 

structured  according to  the areas of assessment and specific quality standar ds in the 

Accreditation Criteria and Evaluation Criteria. While the questionnaires  for higher education 

institutions and hig her vocational colleges covered broader topics due to the small number 

of institutional reports, the questionnaire for study programmes exactly due to the size of 

the sample addressed numerous specific aspects of the Accreditation Criteria.  All 

questionnai res followed the same areas of assessment: (1) integration with the 

environment, (2) functioning of the institution, (2) human resources, (3) students, (4) 

material conditions and (5) quality assurance. In case of higher education institutions  and 

their  st udy programmes, an additional area of assessment covers (6) organisation and 

provision of study . 

The key purpose of this research was to establish the qualitative state of affairs  in the 

Slovenian Higher Education and Higher Vocational Education Area in th e Period from 2014 to 

2017 ï i.e. what is good, what could  be better  and what is  unsatisfactory .6 Therefore, e ach 

questionnaire was aimed at encoding and interpreting the parts of expert reports, where 

expert findings are given a distinct  qualification and  are expressed either as (1) strengths , 

(2) opportunities for improvement or (3) inconsistencies (with regulations) . In other words, 

these categories span from good (perhaps even excellent) to unsatisfactory  (inconsistent 

with minimal expectations laid out  in legal provisions or even less satisfactory than this ) . 

According to official templates for writing expert reports, each report concludes an individual 

area of assessment with the  above  three qualitative categories. In this manner, experts 

assigned to a  set of emphasized findings a qualitative value , even though  these findings  

might have  literarily  been expressed as statements without  an  inherent or explicit 

qualitative value  ï only being mentioned under a specific qualitative category demonstrates 

a qua litative judgement in itself.  Furthermore , because  the se findings at the end of each 

are a of assessment stand out and are  expected to be summarized at the end of the report, 

they b ear  an additional summative emphasis and importance, which is representative  of the 

entire expert opinion within a particular area of assessment.  

                                           

6 This document does not tackle the issue of defining quality since no such official attempts in Slovenia exist. It 

takes the meaning of quality for granted and leaves it to full extent of its relativism.  
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Since individual questions are structured according to specific criteria and areas of 

assessment, the database of encoded value judgements yields a cumulative qualitative 

value for each question, thus enabling the  assessment of quality for the entire sample of 

expert opinions . It also allows  for comparing  filtered subgroups against any other groups of 

comparable data.  

All other expert findings were excluded from the research because they  may be bare 

descriptions, quotations of documentation or statements by others, paraphrases of criteria,  

argumentations,  and as a rule often represent statements with no or limited  qualitative 

value.  

The encoding of qualitative expert opinion into the ques tionnaires required subjective 

interpretation only in the extent of assigning particular expert statements to individual 

questions. While the qualitative manner of the statement was clear because the experts 

have already categorized it, interpretation was required to decide, whether a certain 

statement does or does not correspond with a certain question in the questionnaire ï 

whether it is too broad or specific, concordant or different in content , or whether it 

corresponds with only one or more questions . As a result, the surveys also monitored 

whether particular aspects of quality actually  received any attention by the experts.  

At the end of each area of assessment, a specific question  (slider type)  was aimed at 

observing the ratio between the total num ber of findings that the experts designated as 

strengths on one side (1)  and the total number of findings that the  experts designated  as 

opportunities as well as inconsistencies on the other (7) on a scale from 1 to 7. This 

indicator is marked as the quantitat ive average ratio.  Average standard deviations and 

average mean values were calculated  for individual area s of assessment and cumulatively  as 

well.  

Apart from quantitative average ratios, total ratios were calculated between all strengths, 

opportunities fo r improvement, inconsistencies with regulations as well as for additional 

category labelled ñNot mentionedò in order to further  reference the results for specific 

indicators against cumulative  or mean values.  

The following ground rules of interpretation  in  assigning qualitative statements to survey 

questions  were determined before the surveys were launched:  

¶ If the expert report is written for more than one study programme and an individual 

study programme is not specially mentioned i n a stated qualitative o pinion , the latter 

hold s for all assessed programmes, including the individual one.  

¶ A single qualitative statement in the repo rt ( even though  it may be complex ) may 

only be designated to a single  qualitative category in the questionnaire.  However é 

¶ The sam e qualitative statement may correspond with  more than one question only if 

this statement is complex, composite or general enough to completely correspond 

with more than one question . 

¶ If a qualitat ive statement is overly vague or  general, it is necessary t o consult with 

the argument  in support  of this statement  in the remaining part of the expert report 

to en sure, to which question the statement corresponds. If this does not help , or if 

the statement is overly specific, it should not be assigned  to any ques tion.  

¶ If a qualitative statement is categorized as a strength in one part of the report and as 

an opportunity for improvement in the other, the argument in the remaining part of 

the expert report  should be consulted  in support  of this statement  and based o n the 

prevailing explanation , the dominant qualitative value in the question  should be 

assigned . If this does not help, the statement should not be assigned to any 

question.  
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¶ If several specific qualitative statements demonstrate correspondence with a singl e 

question, a common prevailing qualitative value  should be derived and assigned  to 

this question.  

¶ If two or more questions address the same prevailing issue within a statement, the 

statement should be assigned to the question pertaining to the area of ass essment, 

in which this statement was emphasized in the expert report, and not (also) to a 

related question in a different area of assessment.  

¶ Qualitative statements that according to  the Accreditation Criteria or Evaluation 

Criteria  have  clearly been categ orized in the fals e area s of assessment , are to be 

assigned to the corresponding questions and areas of assessment in the 

questionnaire.  

¶ The few s tudy programmes that during 2014 and 2017 might have been  externally 

evaluated more than once , are to be inclu ded in the survey for each evaluation 

separately.  

¶ If a higher education institution or higher vocational college has changed its  or its 

study programmeôs type, status or name, it is necessary to  fill in the state of affairs 

from  the day when the final eval uation report was submitted to the SQAA.  

¶ Any obvious mistakes or inconsistencies in expert reports are to be excluded  from the 

surveys in order to avoid falsification or distortion of results, i.e. assigning qualitative 

properties to a study programme in a  report for several study programmes , in which  

it is clear that these properties cannot be true for a particular  study programme , for 

example,  due to its specific nature.  

 

Each survey was consistently carried out by only one respondent according to the 

met hodology and guidelines stated in this chapter.  

The survey results show, what  received most attention by experts and in what qualitative 

manner.  This does not mean that the results paint an exact and real pictu re of quality in the 

Slovenian higher educatio n and higher vocational education a rea.  They rather represent an 

evaluation of quality in  tertiary education as it results  from:  

¶ How the Accreditation Criteria and Evaluation Criteria together with the expert 

manual, other guidelines and instructions by th e workers as well as the Council at the 

SQAA steered the expert evaluation  and influenced its discourse  (selective 

instruction ) .  

¶ How and with what  motivation the higher education institutions or higher vocational 

colleges selected and presented  the documen tation for assessment  and defended 

themselves  in  accreditation or evaluation procedure s or  how and with what  

motivation  the  interviewees testified at the site visits  (selective presentation ) . 

¶ How and why the experts qualified their findings in a certain ma nner, as well as 

understood what they evaluated as autonomous professionals who largely  teach, 

research, study or do other work in similar fields of education or disciplines of 

research ( selective observation and judgement ).  

 

Practically , the survey result s may exhibit the following relation to the reality of quality in 

tertiary education if we for instance address the issue of ha bilitations in higher education. If 

the results show that habilitations are only rarely assigned a qualitative value, this may be  

influenced by  the following conditions:  

¶ This is not a real problem in higher education and consequentially does not deserve a 

qualitative emphasis.  

¶ The experts do not find this matter worth stressing since they consider it an issue of 

compliance with mini mum standards which has little to do with emphasising whether 

the assessed matter is actually good or unsatisfactory . 



 

 

13  

¶ The SQAA with its regulations and instructions did not steer the experts sufficiently to 

pay special attention to the quality of this matt er  as it did to the quality of other 

matters . 

¶ This may be  a problematic matter  with no easy solutions  and may  perhap s be more 

relevant than the expert opinion  demonstrate s. It may be inconvenient to point out 

something with serious implications  to fellow t eachers and researchers from a similar 

field  or discipline under review  so that the  same  experts do not find themselves in 

reversed roles as representatives of higher education institutions being judged by the 

experts whose institution they once evaluated. 7 

¶ The experts cannot find anything particularly good or unsatisfactory  in this matter. 

Perhaps  it is  so because this matter was presented to them not as something with 

any particular qualitative value but  rather  as something about which regular  

autonomous  procedures with clearly defined powers and responsibilities are 

conducted  that lie outside the jurisdiction of the SQAA or the evaluatory power of 

experts.  

¶ The experts are not familiar with the  academic values and expectations within a  field 

or discipline  and do not wish to pass qualitative judgement in  relative  uncertainty. 

Instead, they may more easily pay attention to different  or marginal matters that do 

not require specific knowledge of a field or discipline at hand  or in -depth inquiry  with  

possibly  fa r- reaching judgement s. 

¶ Experts may  not consider expert rep orts within accreditation and ev aluation 

procedures an appropriate medium to judge the quality of teaching and research of 

their fellow colleagues from othe r higher education institutions but rather  exercise 

this within their respective academic communities.  

¶ There may exist a difference in the strictness and consistency  among experts  with 

regard to  passing qualitative judgements on this matter.  

¶ Experts may harbour  views on  different concepts of quali ty in higher education  and 

therefore pass different judgements . With different approach es to the question of 

quality , no structured system of values  and all criteria being of equal importance, 

some experts may focus on the aspects of governance  or particip ation therein , 

efficiency , accountability or  transparency  while others may prefer to  follow the 

system of  academic  or other  pertinent  values.  

 

This lengthy caveat is necessary in order  to distance the survey results from the  complete  

reality  of the situati on which remains in the eye of the beholder and lies beyond the reach of 

this research.  However, the results shed specific light on the quality of tertiary education 

from the viewpoint of the SQAA and its experts  who provide official and legitimate 

profess ional assessments of quality based on which legally binding decisions are adopted .  

 
 

                                           

7 Consider ing  the fact that Slovenia is a small country.  
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Analysis of expert reports on the external evaluation of higher education 

institutions  

 
The survey  consisted of 19 general questions and covered 26  expert reports on 26  higher 

education institutions  which is 96 %  of all institutional re -accreditations  in the period from 

2014 to 2017 . In the first part, the questions examine the type of higher education 

institution, its status and types of study programmes. Almost al l highe r education 

institutions  re -accredited during 2014 and 2017  are private. Half of them  are  professional 

colleges, whereas the majority of the rest are faculties:  
 

Higher education institutions according to their type:  

 
 

Higher education institutions accord ing to their status:  
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The prevailing study programmes at the evaluated higher education institutions are the first 

cycle higher professional and  masterôs study programmes. The frequency of doctoral study 

programmes exceeds that of the first cycle universi ty study programmes, meaning that 

evaluated higher education institutions prefer applied  and professional  first cycle study to a 

more theoretical and basic st udy of university first cycle programmes:  
 

 
 

The remaining questions cover the essentials of  indi vidual areas of assessment in terms of 

how the experts characterised their findings: as strengths, opportunities for improvement or  

inconsistencies with regulations.  The fourth category  is labelled ñNot mentionedò meaning 

that the experts did not give any qualitative emphasis  on , and consequently did not  mention 

a certain property or phenomenon among the three qualitative categories at the end of each 

area of assessment . The overall distribution of these categories for all responses (915  

individual response s; 7 missed entries ï i.e. 1 %  of missed entries) is as follows:  
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The result shows a slight  excess of opportunities for improvement over strengths. While 

there are only few  inconsistencies (20 in total were pointe d out), the share of essential 

findings  th at were not treated  as a strength, opportunity or inconsistency is considerable 

and amounts to about a third.  

The quantitative average ratio between strengths on one side (1) and opportunities as well 

as inconsistencies on the other (7) on a scale from 1 t o 7 is as follows: cumulative average 

mean value 4. 28 with average  standard deviation of 1.91. According to individual a reas of 

assessment, the averages are as follows:  
 

 
 

While the average mean value confirms the previous finding of a  slight  excess of 

opportunities for improvement over strengths, the variation in this excess and especially its 

extent in particular areas of assessment  can be noticed , such as the functioning of the 

higher education institution, internal quality assurance as well as human re sources  where 

the number of opportunities for improvement considerably surpasses the number of 

strengths . The higher education institutions performed better in the following areas of 

assessment:  integration with  the environment and material conditions.  

Max imum  and minimal occurrences  for individual categories in all areas of assessment were 

calculated as well. For example, this calculation shows that the greatest share of strengths 

for all quality indicators selected in this research is 73 % , and the smalles t is 0 % , meaning 

that for  one particular quality indicator, the result yielded 73 %  of strength s, and for another 

none at all. Later on, we  will  see that in case of student mobility, experts actually did not 

emphasize any strength in any analysed report .8 Average  maximum share of strengths 

when considering average extremes for individual areas of assessment  is 51 % , whereas  

                                           

8 These results are calculated for all questions of the survey.  
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average minimum share is 12 % . Specific calculations of maximums, minimums and their 

averages for individual categories can be referenced here:  

 

Category  

Absolute 

maximum  

Average 

maximum  

Absolute 

minimum  

Average 

minimum  

Strength  73 %  51 %  0%  12 %  

Opportunity  73 %  55 %  12 %  18 %  

Inconsistency  12 %  5%  0%  0%  

Not mentioned  69 %  54 %  4%  11 %  

 

(1) The remainder of this chapter offers the distributions o f strengths, opportunities and 

inconsistencies for general quality indicators in individual areas of assessment. First up is 

the integration with the environment , where qualitative findings of experts were observed 

for the following indicators:  

¶ Cooperation  of higher education institutions with the business sector in terms of 

partnerships, applicative projects  for industry, involving professionals o r 

representatives from the business sector in teaching or in the  review of study 

programmes . 

¶ Cooperation of hig her education institutions with the non -business sector in terms of 

public services, meeting the requirements of the public sector, intellectual and 

cultural integ ration with the environment .  

¶ Competences  and employability of graduates in terms of their edu cation and skills.  

 

 

 
Cooperating with the business sector tends to be one of the greatest strengths of the 

evaluated higher education institutions. The experts also commended competences and 

employability of graduates. The most (but only slightly above the total  average) 

opportunities for im provement were expressed for  cooperation with the non -business sector 

while no inconsistencies were observed. It is worth stressing that the experts pay by far the 
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greatest  attention to the cooperation with the busine ss sector in comparison  to all other 

indicators examined in this survey.  

 

(2) In the next area of assessment, functioning  of the higher education institution , the 

following quality indicators were observed:  

¶ Mission, vision and strategy in terms of organis ational goals and planning.  

¶ Organisation and management of the higher education institution, i.e. governance.  

¶ Participation  of key stakeholders in the management of the higher education 

institution, i.e. participation in governance.  

¶ Achieving and monitorin g learning outcomes and competences , i.e. practices 

concerning the  assessment of knowledge, skills and competences.  

¶ Research or  artistic work in terms of scientific and professional research or artistic 

work , achievements and awards at  the institutional le vel.  

¶ Practical training  in terms of its organisation, provision and evaluation.  
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This area of assessment features significantly fewer strengths on account of opportunities 

for improvement and also above average inconsistencies, most of which surface in relation 

to the issue of governance and participation therein. Specifically, experts were mindful  of 

student quota s in management bodies. There was  also a great share of opportunities for 

improvement regarding research or  artistic work ï 69 %  is among th e highest shares in the 

entire survey. While most strengths were pointed out with regard to organisational goals 

(well above the average of total strengths), it is worth mentioning that the issue of practical 

training was least frequently mentioned, also d ue to the fact that not all evaluated 

institutions provide study programmes that include practical training in working 

environments.  

 
(3) In the analysis of findings on human resources , the following quality indicators were 

observed:  

¶ Habilitations, their v alidity and correspondence with the fields of courses that the 

teachers hold.  

¶ Pedagogical work of teachers.  

¶ Research or  artistic work of teachers ï at  the individual, not institutional level.  

¶ HR structure and stability in terms of the nature of employment of teachers and 

researchers at the higher education institution ï i.e . full - time equivalence, employ ed 

vs.  external co-workers . 

¶ Administrative, professional and material support in terms of professional supporting 

and administrative staff ï their  stability , employment and services.  
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The only indicator with prevailing strengths is administrative, professional and material 

support. In case of other indicators, the experts found considerably more opportunities than 

strengths, especially in the case  of resea rch or  artistic work, as well as HR structure and 

stability which have reached  peak values with regard to the entire survey, 73 %  and 69 %  

respectively. When the status of evaluated higher education institutions is taken into 

account (96 %  private), a clear t rend is evident with regard to the shortcoming of scientific 

and professional research or artistic work, achievements and awards  both at the institutional 

and individual level . Pedagogical work, however, rec eived a more positive evaluation, but 

nevertheles s the share of opportunities for improvement is greater. Inconsistencies above 

the average of total inconsistencies were observed in case of habilitations as well as 

research or artistic  work. Habilitations we re least frequently mentioned . 

 
(4) Students , b eing a hybrid area of assessment drawing from all other areas, covers the 

following quality indicators:  

¶ Participation in research in terms of the actual participation of students in scientific 

and  professional research or artistic work or the possibility t o do so.  

¶ Participation in management  refers to the inclusion of students in the governance of 

the  higher education institution.  

¶ Participation in the review of study programmes refers to student involvement in 

evaluating the study programmes and adopting ch anges thereto.  

¶ Student support refers to the general administrative support in study , i.e. the 

services of the enrolment office, study affairs office, i nternational affairs office . 

¶ Informing the students refers to the information services of the higher edu cation 

institution and the state to which students are informed about the matters regarding 

education, emp loyability, self -evaluation . 

¶ Student mobility refers to the support and conditions for student mobility, its 

organisation and the actual student excha nges.  
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Despite the nature  of the  already presented  evaluation results on research and artistic work, 

the experts identified strengths in student participation in research  which , unlike the related 

results above,  exceed both the opportunities for impr ovement as well as the total average of 

strengths.  The result s in this area of assessment also confirm  the above deficit in strengths 

in relation to the issue of governance and participation therein.  Although the experts do find 

more strengths than opportu nities for improvement in case of student participation in 

programme reviews, it is worth emphasizing that they  seldom  considered this matter when 

passing qualitative judgement within the three categories. Student support and the indicator 

of informing the  students both received a highly positive evaluation while student mobility 

resulted in  above average opportunities for improvement and inconsistencies.  
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(5) Material conditions  cover the following quality indicators:  

¶ Premises  in terms  of facilities for e ducation,  research  or artistic work . 

¶ Equipment  for education,  research  or artistic work . 

¶ Adjustments  to students with special needs in terms of special adaptations of 

facilities, special equipment, as well as rules  (rights and responsibilities)  and support .  

¶ Financial resources  in terms of financial stability and suitability for the duration of the 

accreditation period.  

¶ Library resources in terms of hard copies of study and research literature as well as 

access to databases . 

¶ Library  services in terms of prof essional support to students, teachers and 

researchers.  
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Both premises and equipment received a highly positive evaluation  illustrating  a general 

picture that private higher education institutions  have quality spaces and equipment for 

education and res earch. Although many of them provide study programmes in the field of 

law and business and administration, which require less expensive, complicated and 

specialised material conditions for education and research, some also provide study 

programmes from the  field of health, which is more demanding in this respect. There is a 

substantial excess of opportunities for improvement in case of financial and library 

resources. H owever, financial resources were not as frequently mentioned in any of the 

observed categ ories.  Nevertheless, literature  for study and res earch  demonstrates  the 

greatest deficit in the quality  of material conditions.  No inconsistencies with regulations were 

observed.  

 
(6) Quality assurance  as a special area for the assessment of internal quali ty assurance 

includes the following quality indicators:  

¶ Internal regulations on quality assurance in terms of quality manuals or other 

adopted documents.  

¶ Functioning of the internal quality assurance system  in terms of its organisation, 

management and the efficiency and effectiveness of quality assurance processes.  

¶ Participation  of key stakeholders in internal quality assurance . 

¶ Quality culture in terms of its state and development.  

¶ Closure of quality loop in terms of completeness of quality assurance proce sses ï i.e. 

completeness of William Edwards Deming ôs PDCA or related quality assurance cycles 

including follow -up processes.  

¶ Informing about quality assurance ï about the quality assurance processes, their 

relevance and outcomes.  

¶ Quality of self -evaluation  in terms of consistency, completeness, methodological 

rigour and success of self -evaluation.  

¶ Self -evaluation  of individual st udy programmes ï i.e. periodic  review of study 

programmes and their development on account of self -evaluation  outcomes . 
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Ther e is a strong  prevalence of opportunities for improvement throughout this area of 

assessment. In some indicators , there is even an  extreme disproportion between strengths 

and opportunities for improvement, for instance in  the  case of quality culture and se lf -

evaluation of individual study programmes.  Functioning of the internal quality assurance 

system also received a very high share of opportunities for improvement. In addition, 

inconsistencies were observed in several indicators.  The share of instances  (69% )  where the 

experts passed no qualitative judgement o n the self -evaluation of study programmes is the 

highest for the entire survey. When they did so, they predominantly identified opportun ities 

for improvement pointing to qualitative deficits in self -evaluations  of study programmes . 

 

(7) Organisation and provision of education  comprises  the following quality indicators:  

¶ Contents  of study programmes ï i.e. curricula and syllabi, the structure and 

consistency of the contents, as well as their correspondenc e with the field of study or 

scientific discipline.  

¶ Changes of study programmes in terms of co ntent development (changes of cu rricula 

and syllabi), changing study lite rature, replacement of teachers  and changing 

compulsory provisions such as enrolment  crit eria . 

¶ Provision of study p rogrammes in terms of the realis ation of accredited curricula, 

stak eholder satisfaction with the study programme and its provision, mode of 

provision (i.e. distance learning), language  of instruction . 
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While the experts paid l ess attention to the contents of study programmes and changes 

thereto , there seems to be a favourable excess of strengths over opportunities for 

improvement  throughout this area of assessment . Although inconsistencies were observed 

in the provision of stud y programmes, strengths were identified in 38 %  of the cases.  

The results of this research are not comparable with  those of  the 2010 ï2013 analysis of the 

external evaluation of Slovenian universities due to the differing  methodology applied as 

well as  the  difference  in the number,  size  and also status  of the evaluated higher education 

institutions.  However, the following parallels can be pointed out :  

Common s trengths: organisational goals and planning; integration with the environment; 

monitoring of graduate  employability; support services, to a lesser extent  organisation of 

practical training; the possibilities for students to participate in research and artistic work.  

Common  opportunities for improvement: strengthen cooperation with external stakeholders; 

m aintain the stability of teachers and researchers , and increase the share of full - time 

employment ; increase student mobility; inclusion of all strategic stakeholders in the self -

evaluation  processes . 

Differences occur when aligning the following quality in dicators: pedagogical work as well as 

scientific and professional research or artistic work, achievements and awards at the 

institutional or individual level. In case of these quality indicators, the experts found that the 

universities  surpass the higher e ducation institutions which were evaluated during 2014 and 

2017. 9  

 

                                           

9 See chapter External assessment of the Slovenian universities  in Quality in the Slovenian Higher Education and  

Higher Vocational Education Area in the Period from 2010 to 2013  from p. 8 to p. 22.  

http://www.nakvis.si/en-GB/Content/GetFile/547
http://www.nakvis.si/en-GB/Content/GetFile/547
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General a nalysis of expert reports on the external evaluation of study programmes  

 

The survey of expert reports on the external evaluation of study programmes consisted of 

156 specific  qu estions and covered  expert reports on 485  study programmes of higher 

education institutions , which is 9 9%  of all programme  re -accreditations  in the period from 

2014 to 2017.  This sample represents 49 %  of all accredited  higher education  study 

programmes in Slovenia.  

In the first part, the survey questions examine the basic properties of  the evaluated  study 

programmes such as their type, cycle, classification,  the type and status of the higher 

education institution that provides them, the year of the expert r eport, correspondence of 

the appointed groups of experts with the fields of study programmes and other properties 

that allow to compare and filter  survey results .  

In t he following part  of the survey , questions are structured according to the areas of 

assessment  and differ in number for individual areas of assessment due to  the  differing 

complexity and independence of individual areas of assessment ï i.e. while the area of 

Students  basically draws from all other areas of assessment  and  could thus include ov erly 

repetitive questions , the area of Organisation and provision of education  is more 

independent  and more seldom  addressed in other areas of assessment . As a result, the 

former area of assessment consists of 8 broader questions while the latter consists of 3 3 

questions , some of  which are also more specific .  

The analysis of all questions, as well as any filtering and comparison of results  surpass the 

room reserved for the analysis in this document.  Therefore, more thorough and comparative 

analyses will fo llow in subsequent reports.  For the purpose of comparability  and consistency , 

the que stions selected for  this chapter  tend  to mirror  the quality indicators presented in the 

previous chapter  on the external evaluatio n of higher education instituti ons  and th e 

subsequent chapter on higher vocational colleges . In some cases, this correspondence is 

direct.  However, in some areas of assessment  additional and more specific quality indicators 

are introduced. Additionally , in some cases, average results of two or mo re  specific  

questions were taken to more thoroughly reflect the outcomes for the quality indicators  in 

the analysis of higher education institutions and higher vocational colleges . 

Since the questions vary in depth and specific s, it is necessary  to take  in to account that 

some questions h ave more responses than others . In general, the response rates are 

considerably smaller than in the survey on the external evaluation of higher education 

institutions  or higher vocational colleges  mostly  because the number o f questions in the 

survey of study programmes is more than 8  times greater than in the survey on  higher 

education institutions.  

The majority of  study programmes  re -accredited during 2014 and 2017  are  provided  by 

public higher education institutions which is in contrast  to the results of the analysis above . 

Namely, t he results above  predominantly address the conditions at private higher education 

institutions . Only few study programmes  are provided by  professional colleges, whereas the 

majority are provided by the faculties of public universities :  

Higher education institutions  providing the evaluated study programmes  according to their 

type  ï comparison between evaluated programmes  (this survey)  and evaluated institutions  

(previous survey from the chapter abo ve) :  
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Higher education institutions  providing the evaluated study programmes  according to their 

status  ï comparison between evaluated programmes (this survey) and evaluated 

institutions (previous survey from the chapter above) :  
 

 

 

Masterôs study programmes are most frequently provided by the higher education 

institutions that were included in the sample of evaluated study programmes. The frequency 

of doctoral study programmes is comparable to  that of the first cycle university study 

programmes  and excee ds the first cycle higher professional study programmes, verifying  
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that the public universities in Slovenia  contrary to private higher education institutions  give 

greater emphasis on basic education :  
 

 
 

The data in the  register of accredited study program mes  (eVĠ) also corresponds with this 

difference: while 24 %  (70 out of 289) of all accredited first cycle study programmes  at 

public higher education institutions  are higher professional programmes, 83 %  (67 out of 81) 

are such at privat e higher education in stitutions.   

The distribution of all 485 evaluated study programmes according to their cycle and type is 

as follows:  
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According to Klasius -P or ISCED, the sample of evaluated study programmes is structured 

as follows:  

 
 

Although humanities take the great est share of evaluated study programmes , it is worth 

exemplifying that humanities as a discipline /field  comprise  diverse lines of thought 

encompass ing  languages, philosophy , history, theology, as well as peda gogy, sociology, 

psychology . On the other hand, law or business and administration as disciplin es are more 

specific and narrow.  Any consideration about the distribution of study programmes 

according to  disciplines /fields  thus needs to account for  the size of an individual 

discipline /field . 

According to the data in the register of accredited study programmes (eVĠ), 93%  of 

evaluated study programmes are associated with only one discipline , while 7 %  are listed as 
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interdisciplinary, i.e. associated with more than one discipline. Note that eVĠ may state only 

the primary ISCED/ Klasius -P classification of a study programme , and not all of the 

disciplines stated in the accredited study programme.  

The remaining questions cover individual areas of assessment in terms of how the experts 

characterised their findings:  as strengths, as opportunities for improvement and 

inconsistencies with regulations. The fourth category is labelled ñNot mentionedò meaning 

that the experts did not give any qualitative emphasis on , and consequently did not mention 

a certain property or phenomenon among the three qualitative categories at the end of each 

area of assessment. The overall distribution of these categories for all survey responses 

(156 questions, 59, 228 individual responses; 6 missed entries ï i.e. 0 %  of missed entries) 

is as follows:  
 

 
 

The total ratio for only the first three categories (category ñNot mentioned excludedò) is as 

follows:  
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The result shows a relative balance between  opportunities for improvement and  strengths. 

While there are only a few inconsistencies (20 7 in total were pointed out), the share of 

essential findings  that were not treated  as a strength, opportunity or inconsistency is 

considerable and amounts to three quarters . 

The quantitative average ratio between strengths on one side (1) and opportunities a s well 

as inconsistencies on the other (7) on a scale from 1 to 7 is as follows: cumulative average 

mean value 4. 24  with average  standard deviation of 1.35 . This  result , although it is derived 

only from the questions selected for this particular analysis a nd thus from fewer quality 

indicators,  corresponds  with the  above  total ratio between the two poles , representing 

approximately 13 %  each . Compared to the results on  external evaluation of higher 

education institutions, the ratios (average mean values) in t he case of evaluated study 

programmes , lean towards strengths in the following areas of assessment: human 

resources, quality assurance and functioning of the higher education institution. They lean 

towards opportunities for improvement or inconsistencies w hen it comes to organisa tion and 

provision of education  and integration with the environment.  The results are comparable in 

case of  material conditions and students.  According to individual areas of assessment, the 

average s are  as follows:  
 

 
 

While the av erage mean value confirms the previous finding of a relative balance between  

opportunities for improvement and  strengths, a slight  variation of this ratio  in particular 

areas of assessment  can be noticed , such as material conditions vs.  quality assurance . 

Maximum  and minimal occurrences  for individual categories in all areas of assessment were 

also calculated. For example, this calculation shows that  the greatest share of strengths for 

all  quality indicator s selected in this research is 60 % , and the smalles t is 4 % .10  Average  

maximum share of strengths when considering average extremes for individual areas of 

assessment  is 43 % , whereas  average minimum share is 12 % . Specific calculations of 

maximums, minimums and their averages for individual categories can be referenced here:  

                                           

10  These results are calculated for the selected plethora of quality indicators and not for all questions of the survey.  
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Category  

Absolute 

maximum  

Average 

maximum  

Absolute 

minimum  

Average 

minimum  

Strength  60 %  43 %  4%  12 %  

Opportunity  63 %  39 %  2%  9%  

Inconsistency  4%  1%  0%  0%  

Not mentioned  90 %  74 %  18 %  32 %  

 
(1) The remainder of this chapter offers the distrib utions of strengths, opportunities and 

inconsistencies for quality indicators in individual areas of assessment. First up is the 

integration with the environment  where qualitative findings of experts were observed for the 

following indicators:  

¶ Cooperating with the business sector combines two survey questions:  (1) cooperation 

through scientific and professional work (i.e. applicative projects), and (2) 

cooperation through pedagogical work, i.e. teachers from the industry or business 

environment, thes es tack ling business issues . 

¶ Cooperating with the non -business sector  combines two survey questions: (1) 

Intellectual  integration in the academic, scientific, professional or artistic community, 

and (2) meeting the requirements for public services and public  good . 

¶ Competences  of graduates in terms of their education and skills.  

¶ Employability  of graduates in terms of their possibility  for employment as well as 

their possible  ongoing employment.   

 

 
 
 

Cooperation  with the non -business sector tends to be one of the g reatest strengths of the 

evaluated study programmes . The experts also commended the  cooperation with the 

business sector and the  competences of graduates. However, a noticeable excess of  

opportunities for improvement , as well as some inconsistencies , were  observed  in  the  

employability of graduates , while this quality indicator also received the greatest  attention.  

 

(2) In the next area of assessment, functioning  of the higher education institution , the 

following quality indicators were observed:  
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¶ Mission, v ision and strategy in terms of organisational goals and planning.  

¶ Organisation and management of the higher education institution, i.e. governance.  

This indicator combines two survey questions: (1) Organisation of the higher 

education institution, and (2) Management of the higher  education institution.  

¶ Participation  of key stakeholders in the management of the higher education 

institution, i.e. participation in governance.  This indicator combines :  (1) the question 

on the participation of students, and (2) t he question on the participation of 

representatives from the business sector.  

¶ Achieving and monitoring learning outcomes and competences  with regard to the 

employability of graduates.  

¶ Research or  artistic work in terms of scientific and professional resear ch or artistic 

work, achievements and awards at the institutional level.  

¶ Practical training  in terms of its organisation, provision and evaluation.  This indicator 

combines two survey questions: (1)  Organisation of practical training (agreements, 

mentors, c oordinators ) ,  and (2)  Provision of practical  training, especially with regard 

to the accredited curriculum / syllabus.  
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This area of assessment features a rather balanced ratio betw een strengths and 

opportunities /inconsistencies  with the exception of the excess of strengths over 

opportunities and inconsistencies in case of scientific and professi onal research or artistic 

work at the institutional level . Contrary to the above results o n the external evaluation of 

higher education institutions , this  is a good  result and is nearing the maximum share of 

strengths in this survey.  It is also necessary to add that experts paid consistent attention to 

this quality indicator and only in a quarter of reports avoided emphasizing it within any  of 

the qualitative cat egories.  In general, the results for  the evaluated higher education 

institutions from the previous chapter , which are predominantly private,  are not as good as 

these results referring to  predominantly public higher education institutions that provide the 

evaluated study programmes. Most opportunities f or improvement were observed in case of 

organisational goals and planning , as well as in achieving and monitoring of learning 

outcomes and competences . I t is worth mentioning that the issue of practical traini ng was 

among  least frequently emphasized , also due to the fact that only specific types of  

evaluated study programmes include practical training in working environments.  

 
(3) In the analysis of findings on human resources , the following quality indicators were 

observed:  

¶ Habilitations, their validity and correspondence with the type of the study 

programme . 

¶ Field of habilitation in terms of its correspondence with the field/discipline of the 

study programme  or individual courses that the higher education teac hers hold . 

¶ Pedagogical work of teachers.  

¶ Pedagogical workload.  

¶ Student satisfaction with pedagogical work.  

¶ Research or  artistic work of teachers ï at the individual, not institutional level.  

¶ HR structure in terms of systematization and structure of workpla ces with regard to 

habilitations.  



 

 

35  

¶ HR stability  in terms of the nature of employment of teachers and researchers ï i.e . 

full - time equivalence, employ ed vs.  external co-workers . This indicator combines two 

survey questions: (1) Stability  of human resources, and (2) F ul l- t ime employment.  

¶ Administrative support in terms of professional supportin g and administrative staff ï 

their  stability, employment and services.  

¶ Material support in terms of equipment, facilities and financial support for education, 

research o r artistic work.  
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Substantial shares of strengths were observed in  the quality of  pedagogical work  of teachers  

and student satisfaction in this aspect , as well as in  research and artistic work of teachers . 

Opportunities for improvement were prevalent  in pedagogical workload and the  structure  of 

human resources . Excessive pedagogical workload deserves a special emphasis since it is 

not specifically rooted in any quality standard of the Accreditation Criteria.  The experts have 

often advised the higher e ducation institutions to alleviate pedagogical responsibilities and 

allow  the teachers  for more research work. Regarding  the structure  of human resources , the 

experts mostly opted for  the promotion of higher education teachers or researchers 

according to t heir habilitation and for bette r employment of assista nts. While other 

indicators show more balanced or average results , it was noticed  that the validity of 

habilitations and especially the field of habilitation were seldom  emphasised  (see the above 

table on absolute and average minimal values) . It is evident that the experts pay more 

evaluative attention  for instance  to the  issue o f administrative support or to participation in 

governance as  they do  to the correspondence of teaching and research / artistic w ork with  

the  field/discipline  of a study programme . When comparing to the results on  the external 

evaluation of higher education institutions above, this survey indicates an  excess of 

strengths over opportunities/inconsistencies contrary to the results of the above survey. 

This contrast  is most notable in case of research or  artistic work  and somewhat less in case 

of habilitations . However, the  structure  of human resources  shows an excess of 

opportunities for improvement in both surveys.  

 
(4) Students , bein g a hybrid area of assessment drawing from all other areas, covers the 

following quality indicators:  

¶ Participation in research in terms of the actual participation of students in scientific 

and professional research or artistic work or the possibility to d o so.  

¶ Participation in management refers to the inclusion of students in the governance of 

the higher education institution.  

¶ Participation in the review of study programmes refers to student involvement in 

evaluating the study programmes and adopting chang es thereto.  This indicator draws 

from a specific survey question on considering student initiatives for changes of 

study programmes.  

¶ Student support refers to the general administrative support in study, i.e. the 

services of the enrolment office, study aff airs office, in ternational affairs office, and 

to extracurricular support.  This indicator combines two survey questions: (1) 

Administrative student support, and (2) General support in i.e.  tutorship and 

extracurricular activities.  

¶ Informing the students re fers to the information services of the higher education 

institution and the state to which students are informed about the matters regarding 

education, emp loyability, self -evaluation . 

¶ Student mobility refers to the support and conditions for student mobil ity, its 

organisation and the actual student exchanges.   
 
This area of assessment was covered by fewer questions and thus has a greater response 

rate.  
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On the one hand, student support, participation in research as well as in governance  all 

demonstra te an excess of strengths above the average maximum (see the above table on 

absolute and average maximum values).  On the other hand, there is a prevalence  of 

opportunities for improvement in informing the students and in student mobility. The latter 

actual ly has the maximum share of opportunities  for improvement  among the quality 

indicators selected for the purpose of this analysis. Fewer quality indicators demonstrate a 

balanced share of strengths  and opportunities/inconsistencies compared to other areas o f 

assessment.  While p articipation in the review of study programmes was paid least attention 

by the experts , student mobility was most emphasized among all quality indicator s selected 
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for this analysis  pointing  to the fact  that for exp erts, student mobilit y seemed to be the 

most important issue of quality . W hen comparing these results with  the findings of the 

survey on external evaluation of h igher education institutions, a common excess of 

strengths over opportunities can be found in student participation in research as well as in 

student support on the one side , and prevalence  of  opportunities  in case of student mobility 

on the other. Both surveys also show that the experts paid less attention to student 

participation in the  review of study programmes comp ared to other quality indicators. 

However, the results differ for student participation in governance and for infor ming the 

students, whereas the former indicator demonstrated an excess of strengths over 

opportunities and the latter an excess of opportunit ies  over strengths , contrary to the 

results on the external evaluation of higher education institutions.  

 
(5) Material conditions  cover the following quality indicators:  

¶ Premises  in terms  of facilities for education,  research  or artistic work . 

¶ Equipment  fo r education,  research  or artistic work . 

¶ Adjustments  to students with special needs in terms of special adaptations of 

facilities, special equipment, as well as rules  (rights and responsibilities)  and support.  

¶ Financial resources  in terms of financial stabi lity and suitability for the duration of the 

accreditation period.  

¶ Library resources in terms of hard copies of study and research literature as well as 

access to databases . 

¶ Library  services in terms of professional support to students, teachers and 

resear chers.  
 

This area of assessment was  also  covered by fewer questions and thus has a greater 

response rate.  
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Premises  and equipment both received a high share of strengths  and were among most 

often emphasised (i.e. mentioned)  quality indicators  within  this analysis . By this share, t he 

first quality indicator even peaked among all the included indicators. Contrary to other areas 

of assessment, a ll quality  indicators  in this area of assessment  demonstrated an  excess of 

strengths  over opportunities.  Hardly  any inconsistencies were observed.  Least but still often 

mentioned compared to other quality indicators were the  adjustments to students with 

special needs and library resources.  In comparison to the findings of the survey on external 

evaluation of higher  education institutions, b oth premises and equipment received a highly 

positive evaluation illustrating  a general picture that  both  private and public higher 

education institutions  have quality spaces and equipment for education and research. A 

contrasting  difference is that the results in this chapter do not show a substantial excess of 

opportunities for improvement in case s of financial and library resources . 

 
(6) Quality assurance  as a special area for the assessment of internal quality assurance 

include s the following quality indicators:  

¶ Internal regulations on quality assurance in terms of quality manuals or other 

adopted documents.  

¶ Functioning of the internal quality assurance system in terms of its organisation, 

management and the efficiency and effec tiveness of quality assurance processes.  

¶ Participation  of key stakeholders in internal quality assurance.  

¶ Quality culture in terms of its state and development.  

¶ Closure of quality loop in terms of completeness of quality assurance processes ï i.e. 

complete ness of PDCA or related quality assurance cycles including follow -up 

processes.  

¶ Informing about quality assurance ï about the quality assurance processes, their 

relevance and outcomes.  
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¶ Quality  of self -evaluation.  This indicator combines two survey question s: (1)  

Methodological and analytica l completeness  of self -evaluation, and (2)  Thematic 

completeness  and completeness  of content  of self -evaluation.  

¶ Self -evaluation  of individual study programmes ï i.e. periodical review of study 

programmes and their develo pment on account of self -evaluation outcomes.  

 

 
 

 
 

In this area of assessment, the experts identified the most opportunities for improvement. 

There is an excess of strengths with regard to the functioning of the quality assurance 

system and quality cultu re. In all other quality indicators, opportunities for improvement 


























































































